Notes on using the questions

Goal and Idea:

The goal of the STRONG QUESTIONS is to improve your reflection skills. By observing and reflecting on your teaching
practice, you can achieve continuous improvement in your actions.

STRONG QUESTIONS help you to initiate or deepen reflection processes. They can be used for self-reflection, but also as
inspiration for coaching conversations. They can also serve as observation tasks during classroom visits. The following
list of reflection questions is a starting point. It is worth reflecting on which questions might still be useful in individual
situations to ensure that lessons or other practical situations are successful.

Well-formulated questions draw attention to specific aspects of the complex structure of teaching, like a magnifying
glass. They clarify self-observation and observation by others.

The STRONG QUESTIONS are assigned to the following fields of action:
e Area of Action: Professional Self-Concept
e Area of Action: Teaching
Area of Action: Educating
Area of Action: Diagnosing, Supporting, and Differentiating
Area of Action: Challenging and Measuring Performance
Area of Action: Counseling
Area of Action: School System and Teacher Education - Revision and Innovation

The respective collections of questions are not mutually exclusive. It is possible that a similar question may be mentioned
again in another section—because it is also relevant there.

The STRONG QUESTIONS on the “area of action: teaching” and on “professional self-concept” are particularly suitable for
getting started with reflection.

Enjoy thinking and reflecting!

Ly Kofinanziert von der x 1

Europaischen Union

Erasmus+ REFJIDT

Enriching lives, opening minds.




Formulating questions:

In the course of self-reflection — whether alone, in pairs, or in a small group - it is important to distinguish between observation and
evaluation. Feedback should always be formulated in a respectful and appreciative manner, in order to maintain an open and trusting
atmosphere for discussion.

Questions to the reflecting person should be:
1.open (not yes/no questions),
2.inviting for self-reflection,
3.focused on experiences, emotions, thought processes, and possible future actions, and
4.allowed to begin with “why?” in order to question or uncover assumptions, values, and beliefs.

The STRONG QUESTIONS are based on certain principles. For example, they invite a change of perspective, they can help structure
thinking, stir things up, or help uncover intrinsic solutions. They focus attention on the future and help to identify one's own strengths
(and weaknesses).

Possible structure of a reflective conversation

1. Define and understand the problem more precisely
Helpful here are exploratory questions, often in the form of W-questions:
o What motivates this reflection? What is your goal?
e How exactly does the problem present itself, and in which situations does it occur?
e What causes do you suspect?
o What have you already tried to solve the problem?
2. Identify solution approaches
First, review known solution paths. New solutions can be found through STRONG (and critical) QUESTIONS:
» Change of perspective: How do others, e.g., students, perceive the problem?
Irritate/confuse: What would make the situation even worse?
Think outside the box: If you could order a miracle, how would it look in detail?
Relativize / rank: Where do you place the problem or the quality of the solution on a scale of 1-10?
Future-oriented question: How might the problem look in five years? Does it still exist? What could it look like then?
o Resources: What are your particular gifts for overcoming the problem? Which strengths can you rely on?
3. Select and test a solution path

Develop a plan, break it down into specific steps, test it, reflect, and evaluate it again.
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Attitudes:

Attitude of the reflecting person
It is advisable to be honest with yourself, critical, demanding, but gracious in your assessment of your behavior to date. This allows you
to find creative new paths and perspectives and work in a constructive, resource- and solution-oriented manner.

Attitude of the coach

In some reflection methods, the reflecting person is accompanied by another individual - a coach. A helpful guiding image helps: The
coach acts like an honest, critical friend who supports the reflecting person in developing a solution that fits both them and their
problem.

For a constructive conversation, it is useful to:

o listen and paraphrase: “Did I understand correctly that ... ?”
o ask open questions: “How would you describe ... ?”, “How did you perceive ... ?”
o use the subjunctive: “Suppose ..., how would/could ... ?”

e encourage a change of perspective: “If the students were advising you ... ?”

e name resources: “Your ability to ... can provide a basis to ...”

Further Perspectives

Examples of “Why?” questions include:

¢ Why did I make this decision in this situation?

e Why do I consider [a particular experience] to be successful or challenging?

¢ Why is [a particular goal] especially important to me in my teaching?

In addition, the following or similar phrases could be used:

¢ What worked particularly well — and why?

e Which assumptions underlie my decision?

e How could I approach [a situation] differently next time?

e How do I feel about the current situation?

e What emotions arise when I think of [a specific situation]?

e Can I describe how that feels?

e Which thoughts or inner dialogues did I notice at that moment?

e How has this experience influenced my self-image or perspective on ... ?

e What do I need right now to feel more secure or comfortable?

e Is there something I would like to say to myself in this situation?

e How has this experience influenced my relationships with others?

¢ Which inner resources or strengths can I draw on in this situation?

o What would I like to do differently if I were in a similar situation?
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What touches or moves me
about being a teacher—and
why?

What personal values and
attitudes do I want to
express in my teaching?
When I look back on my
career in 10 years, what
would I like to be able to say
about my motivation?

How can I keep the meaning
of my work alive for myself,
even in difficult times?

At what moments or
experiences at school do I
particularly notice why I
chose this profession?

What do I really enjoy about
my teaching or my role?
How can I incorporate more
of this into my everyday life?
Why do those close to me
think I want to be a teacher?
How does this coincide with
my own view?

What core values guide my
actions as a teacher? How
are they visible to others in
everyday school life?

If my students were to
describe my professional
attitude, what would I hope
they would say?

How would I describe my
professional self-image in
three words—and why these
particular words?

In which situations do I
notice that my convictions
shape my teaching practices?
What appeals to me about
certain methods or
approaches, and what does
this say about my view of
learning and teaching?

How do I deal with my
weaknesses? Do I see them
as a burden or an
opportunity for development?
Suppose I were to write
myself a letter about my
professional development in
three years: what would it
say?
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What personal strengths help
me when things get difficult
in class?

What would help me to see
my areas for development
not as deficits, but as
opportunities to learn?
What positive, but also
critical, feedback surprised
me the most—and why?
What am I good at that I
haven't been proud of
enough so far?

How do I deal with
uncertainty? What can I
learn about myself from
this?

In which situations do I take
on responsibility without
being expected to do so?
Why do I do this?

What makes collaboration
fulfilling for me, and when
does it become a burden?
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How would I like to be
perceived as a colleague?
What can I do to achieve
this?

What motivates me to
participate in school
development?

Suppose a new colleague
describes me in one
sentence after three months:
What do I hope he or she
would say?

What would I like my
students to say about me
after a school year?

Do I conduct difficult
conversations with parents
in a manner that is
characterized by respect and
understanding?

What unspoken expectations
do I perceive in my students
or their parents, and how do
I deal with them?

What helps me maintain an
appreciative relationship
with all students despite
challenges?
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What excites me about
certain methods—and how
do they reflect my view of
learning?

How can I not only stimulate
enjoyment of learning, but
also maintain it in the long
term?

What does individualization
mean to me? How do I want
to implement it in my
teaching?

What is my attitude toward
digital media, and how do I
want to make this visible in
my teaching?

How can I justify my
educational decisions even
more consciously?

How can I design my lessons
more from the perspective of
the learners?

What do I want to achieve
with my rules and routines
in the long term?

How do I deal with rule
violations in a way that
preserves relationships and
responsibility?

What values do I want to
convey to students beyond
the subject matter?

How do I find the balance
between consistency and
leniency?

How do I think my students
see me—and how would I
like to be seen?

How aware am I of my
nonverbal signals in class?
What can I learn from
surprising feedback—both
positive and critical?

How can I be authentic
without always wanting to
“please” others?
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What does recognition really
mean to me and where do I
find it in my everyday life?
How can I feel my value as a
teacher, regardless of
external recognition?

How can I behave in a way
that shows appreciation for
my colleagues?

What am I doing to make my
work visible?

How can I integrate
reflection into my everyday
working life?

What do I need to deal with
criticism constructively?
Which situations would I like
to reflect on specifically in
the future?

How can I keep my curiosity
for new things alive?

What does “lifelong learning”
mean for me as a teacher in
concrete terms?
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What are early warning
signs that my balance is at
risk?

What routines or strategies
help me to switch off?
How can I set boundaries
without feeling guilty?

To what extent does my
personal satisfaction
strengthen my work as a
teacher?

What do I see when I
imagine my professional
future in 5 years?

Which skills would I
particularly like to develop
by then—and why?

What concrete steps can I
take now?

How can I remain flexible so
that I can respond to
unexpected events in my
professional career?



If I were a low-performing
(or high-performing) student
in my class, what would I
need to feel truly engaged
and challenged?

If I could choose one
magical power for my
teaching, what would it be—
and why?

I imagine a student talking
about my class at dinner.
What would I like him or her
to say? What should he or
she be enthusiastic about?

I overhear two students
talking about me behind my
back. What would I like to
hear? What would really
annoy me?

Instead of exams or tests:
how would I most like to
show what I have learned -
and how might my students
react to this?

I take a look into the future,
five years from now.
Assuming there were no
more written tests: how
would I find out what my
students have really
understood?

“Nothing good happens
unless you do it” (Erich
Kastner). How can I design
my lessons so that what my
students have learned
becomes visible in their
lives?

I imagine that I want to
deliberately worsen the
atmosphere in the
classroom. What exactly
would I have to do to
achieve this? What can I
learn from this for positive
classroom design?

What advice would my class
give me to improve my
teaching?

Erasmus+ REFJIDT

Enriching lives, opening minds.

What small successes did I
achieve today? Even those
that seemed unimportant at
first.

What surprised me positively
in class today?

How did I notice that
something wasn't going as
planned?

Which of my students'
reactions pleased me the
most—and why?

What sparked my interest in
the topic?

What unexpected situations
made me rethink things?

If I were to film my lesson,
which scene would I
particularly like to watch
again and why?

Where would I have liked to
have had more time for
questions or discussion?
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What should my students
really understand or learn
today? Why is this
important?

I imagine a student telling
their mother what they
learned today. What do I
hope they would say?
During the lesson, how did I
recognize that the goal was
(not) achieved?

Did my learning objectives
contribute to motivation?

If I were to plan the lesson
again, what would I change?
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What skills should students
have acquired by the end of
the lesson series? What
knowledge, but also what
skills?

Does my planning link
subject matter to the
students' everyday lives?
What could be a visible
result of the series that
documents the learning
process?

How could students
themselves reflect on or
demonstrate their progress?
What differentiation
strategies would I like to try
out?

Am I ensuring that my series
is not only curriculum-
compliant, but also
meaningful?

If I could choose a creative
product (newspaper,
website, exhibition, etc.),
what would best suit the
topic and why?

How would I review what we
have learned with the class
at the end?

What was the central
problem that was the focus
of today's lesson? Why this
particular problem?

To what extent did the
problem become relevant to
the students?

How did I notice that the
students were approaching
the problem independently?
If I wanted to make the
lesson even more problem-
oriented, what would I need
to do?

How could I enable the
students to develop their
own questions about the
problem?
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When did I sense that
students were really thinking
along with me?

Which moments triggered
the greatest participation—
and why?

Who held back? What do I
think was the reason?

How can I involve quieter
students more in the future?
How can I solicit suggestions
from my students for
greater participation?

Which method was
particularly effective today -
and why?

What atmosphere did my
materials create?

How could I make my
methods even more flexible
or student-centered?

If I could try out a new tool,
which one would I choose
and why?
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¢ How did I contribute to the

atmosphere in the
classroom, consciously or
unconsciously?

How could I tell that the
students felt comfortable or
uncomfortable?

What can I do next time to
create more security and
trust?

Which spontaneous feedback
made me particularly
thoughtful?

Were the students able to
engage in regular self-
assessment of what they
have learned?

Based on feedback, what
specific changes would I like
to make next time?



o If I were to teach the lesson

again, what would I do
exactly the same—and why?
What aspects of my
demeanor or attitude would
I like to develop further?
What would I like to learn or
try out for myself?

How did I recognize what
the students learned today?
Which moments indicated
that they were under - or
overchallenged?

Can I respond even more
flexibly to different needs?
What could help me to better
document learning progress?

Why is this topic important—
for the students personally,
but also for society?

Which values do I
consciously convey, and
which ones do I perhaps
convey unconsciously?

Do my lessons contribute to
independence and critical
reflection?

What makes my lessons
valuable for students in the
long term?

How have my lessons taken
into account the diversity of
the learners?

How do I make my goals and
expectations clear to the
students?

How do I support the
students in organizing
themselves?

What do I do to help
students recognize and
maintain the common
thread?

What routines help me stay
calm and structured?
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What values do I want to not
only teach in my lessons, but
also visibly exemplify? Why
these values in particular?
What atmosphere do I hope
to create for the students in
my classroom?

How can I specifically
strengthen trust and mutual
respect, even in challenging
situations?

What long-term changes in
my students would I
consider a success?

In which moments am I
particularly aware of my
own role model function and
how do I deal with it?

What gives me support when
I want to exemplify values
such as honesty or
helpfulness, but am under
pressure?

Which rules reflect not only
order, but also my basic
attitude toward the
students?

Why do I believe that
students accept rules, and
what prevents them from
doing so?

How do I want to respond to
rule violations in a way that
strengthens rather than
damages relationships and
learning?

What language or images
can I use to convey rules in
a way that is
understandable, memorable,
and value-oriented?

Which structures and
routines in my lessons help
students feel confident and
focused?

What preventive measures
am I already taking to avoid
boredom or feelings of being
overwhelmed?

Erasmus+ REFJIDT

Enriching lives, opening minds.

e How can I structure my

lessons so that students
don't lose sight of their
purpose or connection to
themselves?

Which signals on my part
help to reduce tension or
restlessness at an early
stage?

Do quieter or insecure
students also feel heard and
seen in my lessons? How can
I determine this?

How do I show that mistakes
are part of the learning
process and not a reason for
embarrassment? Does this
message get across to the
students?

If students were to talk
about me, what would I like
them to say about my
attitude toward them?

Do I strike a balance
between personal attention
and professional distance?
How do I define this?

Do I remain calm in difficult
situations? What specifically
helps me to do this?
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What attitude do I want to
maintain even in very
emotional conflicts?

Do I see conflicts as learning
opportunities for students or
rather as disruptions?

What is my goal when I
impose consequences:
education, restoration of the
relationship, or deterrence?
What role do conscious
praise and positive
reinforcement play in my
teaching? How do I use
them?

How do I behave in the long
term when certain students
repeatedly display
challenging behavior? Do I
remain attentive to them?



Do I encourage students to
question their own behavior
instead of just responding to
my instructions?

What am I doing to help
them develop their own
goals instead of just fulfilling
my requirements?

Do I incorporate self-
reflection into routines, e.g.,
through short feedback
rounds or learning journals?
Do students feel that I take
their initiative seriously?
Suppose the students were
to give themselves a rule:
what would it be—and why?

When do I notice that my
approach in class is not (or
no longer) effective? How do
I respond to this?

Do I perceive feedback from
students or colleagues as
criticism or as an
opportunity for
development?

What assumptions about my
class or my subject influence
my behavior? Is this
influence helpful?

What is the reason for my
attitude: concern for the
learners or
anger/frustration?

What advice would a
colleague who has observed
my teaching give me?
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Do I take into account not
only the students'
performance but also their
lifeworld (the students’
world of lived experiences)?
When I look at my teaching
from the perspective of a
low-performing or
particularly interested
student, what obstacles or
opportunities do I see?

What do I base my
assessment of learning
progress on? What
observations, results,
conversations, or intuitive
impressions do I take into
account?

What blind spots might there
be in my diagnosis? Where
do I need deeper knowledge?
Do I just correct mistakes
and misunderstandings, or
do I use them as valuable
diagnostic tools and learning
opportunities?

What implicit assumptions
do I have about what is
“difficult” or “easy” for my
class? Are these assumptions
really accurate?

If I were to plan my lessons
again today, where would I
differentiate more
consciously?

What criteria guide me in
when and how I
differentiate? Are these
criteria more content-
related, social, or
pragmatic?

Do I use interests, language,
experiences, and
perspectives as starting
points for differentiation in
addition to work speed and
level?

Am I able to design tasks in
such a way that they
challenge and support
without overwhelming or
boring students?

Do I use materials and social
forms to open up learning
paths rather than narrowing
them?

Suppose a student were to
reflect on my lesson: Where
would she/he feel seen—and
where might she/he feel
overlooked?
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How can I tell during class
that the speed or level needs
to be adjusted? How exactly
do I determine this?

How do I deal with it when
planned differentiation does
not work out? What do I do
spontaneously — and how do
I reflect on the situation?
What signals do I notice in
the students that show
whether they are benefiting
from differentiation or not?
What do I find more
difficult: spontaneous
adjustments or long-term
planning of differentiating
elements? Why is this the
case?
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Do I sufficiently check
whether my differentiation
was effective—and not just
well-intentioned?

Do I specifically seek
feedback from students in
order to improve my
differentiation?

What small, regular formats
(e.g., exit tickets, short
surveys) could help me stay
closer to the actual learning
levels?

What observations or
feedback have surprised me
in the past? What did I learn
from this?
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How can I strike a balance
between providing individual
support to individual
students and meeting the
needs of the whole class?
What long-term support
strategies have I developed
—beyond individual tasks or
lessons?

Am I able to provide support
in a sustainable way so that
students can benefit from it
independently later on?
What role do other people,
such as colleagues, parents,
and support staff, play in my
support practices? Can and
should I involve them in a
more targeted way?

Do I accept differences in
language, culture,
background, and interests?
Do I visibly value them?

If a student from a different
cultural background were to
describe my lessons, what
would they find “foreign” or
“familiar”?

Which elements of my
teaching actively promote
respect, curiosity, and
exchange between different
backgrounds?

How can I design my lessons
so that diversity is not just a
“topic” but is lived out as a
matter of course?

Where might I have my own
preconceptions or blind
spots? How can I question
these?

Do I consciously use the
knowledge, experiences, and
perspectives of my students
as a resource for teaching?
How could I involve parents
and families in showing
appreciation for diversity
outside the classroom?
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What image of learning lies
behind my assessment
methods? Do I primarily
want to document or
evaluate, or do I want to
initiate learning processes?
If my students were to
explain what assessment is
good for, what statements
would I like to hear?

What unspoken assumptions
do I have about why and for
what purpose assessment is
necessary?

How clear and transparent
are my assessment criteria?
How do I know whether this
clarity is being understood?
If students were to criticize
my assessment, what
criticism might be justified?

How consciously do I choose
assessment methods? What
guides me in this: technical
requirements, practicability,
or also learning support?
What strengths and forms of
expression of the students
can I make visible through a
variety of assessment
methods?

How could I make my
assessment even more
surprising or creative
without losing reliability?
Suppose a student were
allowed to design an
assessed task: What would it
look like—and what could I
learn from it?
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Are my tasks truly valid,
meaning do they measure
what I want to measure? Or
do they only measure, for
example, text
comprehension or
reproduction ability?

When is my assessment
particularly “objective”?
Where do subjective
impressions play a role?
How do I deal with individual
differences without
compromising
comparability?

Are my criteria fair and
understandable for all
students? How can I tell?
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e Do I strike a balance

between focusing on the
learning process and
focusing on the result?
What would be different if I
placed more emphasis on
development and less on the
end product?

Do students have sufficient
opportunity to reflect on and
guide their learning during
the process?



Based on my observations,
what kind of feedback is
truly motivating—and why?
Are my comments specific
enough to prompt
improvement? How do my
students use my comments?
Do I incorporate feedback
(written, verbal, digital,
peer) into my teaching in a
way that is effective for
learning — and how do I
implement this
methodically?

Am I able to create space for
students not only to receive
feedback, but also to use it
to improve?

e What kind of culture am I

creating with my assessment
methods: am I promoting a
love of learning or pressure
to perform?

What unintended effects
might my performance
assessments have on
students (e.g., anxiety,
competitiveness,
withdrawal)?

e Am I helping students see

failure as a learning
opportunity?
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What opportunities do I offer
students to develop their
own assessment criteria or
adapt their criteria?

Do I encourage students to
reflect on their own progress
—beyond grades?

Am I successful in involving
students in taking
responsibility for their own
learning?

Assuming a student were to
assess their own learning
product, what would they
write—and what would I
learn from it?
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What skills do students learn
through my assessment that
are also important in their
studies, careers, or everyday
life?

How lasting is the learning
effect of my assessment?

To what extent do my
students also learn
something about themselves
through my assessment
methods?
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